Pupil premium strategy statement — Willow Grove primary School

This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged
pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for
disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 100

Proportion (%) of pupil premium eligible pupils 11 pupils (11%)

Academic year/years that our current pupil premium strategy plan covers (3- 24-25

year plans are recommended - you must still publish an updated 25-26

statement each academic year) 26-27

Date this statement was published 04/12/24

Date on which it will be reviewed 04/12/25

Statement authorised by Lisa Kennedy - Headteacher

Pupil premium lead Lisa Kennedy

Governor / Trustee lead Barry O’Neil
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £16665

Pupil premium funding carried forward from previous years (enter £0 if not £0

applicable)

Total budget for this academic year £16665

If your school is an academy in a trust that pools this funding, state the amount

available to your school this academic year

Part A: Pupil premium strategy plan

Statement of intent

e At Willow Grove, we are unwavering in our belief that every child, regardless of their background or starting
point, deserves a rich, ambitious, and inspiring education. Our motto—Be Creative. Be Authentic. Be Your
Best—guides every aspect of our work, reflecting our commitment to nurturing confident, curious learners
who are empowered to excel academically, socially, and emotionally.

e Asanew school with a diverse and evolving cohort, we recognize the unique challenges and opportunities
this presents. Many of our pupils arrive with varying educational experiences, high Special Educational
Needs and Disabilities (SEND ), and significant gaps in learning. These challenges, however, are not
viewed as barriers but as opportunities to make a transformative difference in each child’s life. We are
committed to meeting these needs with bespoke, high-quality support that ensures every pupilis given the
tools to succeed.




e The Role of Quality First Teaching (QFT)
At the heart of our strategy is Quality First Teaching (QFT)—the most effective lever for improving
outcomes for all pupils, particularly those who are disadvantaged. High-quality, inclusive teaching ensures
that lessons are engaging, differentiated, and tailored to meet the diverse needs of our pupils. Research
from the Education Endowment Foundation (EEF) highlights that QFT can accelerate progress by up to 5
months, particularly for disadvantaged pupils.

Our approach prioritizes:

e  Skilled Teachers: Continuous professional development (CPD) to ensure teachers are experts in their
subjects and pedagogy.

e  High Expectations: A belief that all pupils, regardless of starting point, can and will achieve.

e Inclusive Practices: Ensuring all pupils, including those with SEND, are supported through differentiated
instruction, scaffolding, and targeted feedback.

e Bespoke Support and Ambition for All

e We know that one size does not fit all. To ensure every pupil thrives, we develop tailored interventions that
address individual needs. Our focus is not solely on academic outcomes but also on promoting creativity,
resilience, and a love for learning. We hold the highest ambitions for every pupil, expecting them to excel
and supporting them rigorously to do so.

e Key principles include:

e Closing Gaps in Learning: Pupils who are below age-related expectations are identified early and provided
with high-quality, evidence-based interventions.

e  Holistic Development: We nurture the whole child, prioritizing social, emotional, and cultural development
alongside academic achievement.

e Strong Relationships with Families: We understand that parental engagement is a key driver of pupil
success, and we work closely with families to build trust and shared expectations.

e High Ambition and Rigorous Monitoring

o Qur Pupil Premium Strategy is guided by the belief that success is non-negotiable for every child. We set
ambitious targets, regularly review progress, and hold ourselves accountable for ensuring pupils achieve
their potential. We carefully monitor academic progress, attendance, and engagement in enrichment
activities, using data to refine our approach and ensure every pupil makes exceptional progress.

In summary, this strategy aims to support the school to:

e deliver exceptional teaching and learning,

e close gaps in achievement and opportunity,

e nurture creativity, resilience, and confidence,

e ensure that every child leaves the school not only meeting or exceeding national expectations but as a
confident, well-rounded individual ready to succeed in life.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged pupils.



Challenge Detail of challenge

number

1 New School Context - new cohorts with diverse educational histories and unpredictable changes
to cohorts. We need to plan for unpredictable cohorts.

2 Gaps in Learning - High proportion of pupils joined the school below age-related expectations,
particularly in core subjects.

3 High SEND Needs - Many pupils with SEND in the school (around 30% SEND support and 10%
Education Health Care Plan (EHCP) - applications in process - all pupils not at age related
expectations (ARE) treated as disadvantaged.

4 Attendance - this needs to be a focus - our target is 98%+.

5 Parental Engagement - Some parents require additional support to engage in their child's
education.

6 Cultural Capital and Enrichment - Limited access to cultural and enrichment activities impacts
vocabulary and knowledge.

7 Social and Behavioural Skills - Behaviour for learning and social skills are underdeveloped,
requiring targeted intervention.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure

whether they have been achieved.

Intended outcome

Success criteria

Academic Success for All

Pupils meet or exceed age-related expectations(ARE)
in reading, writing, and maths, with closing attainment
gaps. Where pupils do not achieve ARE, progress is at
least good.

Clear records to show that all pupils working below
age-related expectations are included in suitable
interventions.

Impact of interventions is measured and evaluated.

Reading is Prioritized

Pupils develop fluency, comprehension, and a love for
reading; pupils achieve or exceed reading age
expectations. Where pupils do not achieve ARE,
progress is at least good.

All children will read to an adult regularly.

Pupil Voice - Children will talk positively about
reading.

Reading data will be at least in line with National Data
or above.

The school environment will show how reading has
been prioritised.

Involvement in the National Literacy Trust Survey and
resources.

Improved Attendance

Attendance improves to at least 98%, with reduced
persistent absence.

Attendance will rise to at least 98% or higher.

Attendance policy flow chart and interventions will be
putin place where any child has poor attendance.




Exemplary Quality First Teaching (QFT) All teaching is consistently considered to be good or
outstanding; teachers receive regular CPD. Senior
leader monitoring is robust and can accurately identify
areas for improvement and acts quickly on this.

Great Teaching Toolkit and Teach Like A Champion
Strategies are used as part of training.

Staff Voice to show that teachers are finding training
valuable and they have an opportunity to express their
views for further developments

A clear and structured Continuous Professional
Development Plan (CPD) plan that has a strategic
overview but also adapts to new issues.

Cultural and Social Enrichment All pupils access extracurricular activities, including
music, arts, and outdoor learning. All pupils experience
a range of trips and visits throughout the academic year
to support their curriculum learning and also to develop
cultural capital.

Enhanced Oracy and Vocabulary Improved vocabulary and confidence in speaking, with
afocus on Tier 2 and 3 vocabulary. Oracy is embedded
within the curriculum and developed at every
opportunity.

Strong Parental Engagement Parents feel supported, evidenced by increased
attendance at school events and positive survey
feedback.

Parents’ Voice — parents feel supported by the school.

Workshops in each year group to support parents to
help their children at home.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address the challenges listed
above. Due to the small cohort and budget, in most cases it will be a contribution towards the full cost rather than fully
funded from the Pupil Premium budget.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £8332.50

Activity Evidence that supports this approach Challenge
number(s)
addressed

NCETM Maths Mastery EEF: +5 months (Mastery Learning) Teachers receive CPD via 1,2,3

Pathway - Deeper Maths Hub to embed mastery approaches in daily lessons.

mathematical understanding

and fluency. The DfE non-statutory guidance has been produced in

conjunction with the National Centre for Excellence in the
Teaching of Mathematics, drawing on evidence-based
approaches:

Free program but some cover
costs involved.

Maths_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)

The EEF guidance is based on a range of the best available
evidence:

Improving Mathematics in Key Stages 2 and 3



https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf

Mastery Research

https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-
maths-teaching-for-mastery-june-2016.pdf

RWI Phonics Whole-School EEF: +5 months (Phonics) All staff trained in RWI, with regular 1,2,3
Training - Accelerated coaching to ensure consistent delivery.

progress in phonics, closing

early reading gaps.

EEF / RWI Project

EEF Research phonics

Phonics | Toolkit Strand | Education Endowment Foundation | EEF

CLPE Power of Reading EEF: +6 months (Reading Comprehension) 1,2,3
Training - English Lead to
embed high-quality literature
to improve reading
comprehension. - Improved
reading comprehension,
engagement, and vocabulary (Effective Professional Development)
development. https://educationendowmentfoundation.org.uk/
educationevidence/guidance-reports/effective-
professionaldevelopment

High quality staff CPD is essential - follow EEF principles.
https://educationendowmentfoundation.org.uk/

Targeted academic support (for example, tutoring, one-to-one support, structured interventions)

Budgeted cost: £4166.25

Activity Evidence that supports this approach Challenge number(s)
addressed
Immediate Maths Intervention | EEF: +4 months (Small Group Tuition) 1,2,3

Timely, short-term
maths interventions to
address learning gaps. Rapid
closing of gaps in number

Mastery Research

fluency and understanding. https://www.ncetm.org.uk/media/uhjhtxy1/the-
essence-of-maths-teaching-for-mastery-june-
2016.pdf
NCETM - Mastering Number https://www.ncetm.org.uk/news/mastering- 1,2,3
Intervention number-a-new-programme-for-early-primary-
Free program and training but | PUpils/
cover costs



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning?utm_source=/education-evidence/teaching-learning-toolkit/mastery-learning&utm_medium=search&utm_campaign=site_search&search_term=mastery
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/read-write-inc-phonics?utm_source=/projects-and-evaluation/projects/read-write-inc-phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics?utm_source=/education-evidence/teaching-learning-toolkit/phonics&utm_medium=search&utm_campaign=site_search&search_term=phonics
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/
https://educationendowmentfoundation.org.uk/%20educationevidence/guidance-reports/effective-professionaldevelopment
https://educationendowmentfoundation.org.uk/%20educationevidence/guidance-reports/effective-professionaldevelopment
https://educationendowmentfoundation.org.uk/%20educationevidence/guidance-reports/effective-professionaldevelopment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning?utm_source=/education-evidence/teaching-learning-toolkit/mastery-learning&utm_medium=search&utm_campaign=site_search&search_term=mastery
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://www.ncetm.org.uk/media/uhjhtxy1/the-essence-of-maths-teaching-for-mastery-june-2016.pdf
https://www.ncetm.org.uk/news/mastering-number-a-new-programme-for-early-primary-pupils/
https://www.ncetm.org.uk/news/mastering-number-a-new-programme-for-early-primary-pupils/
https://www.ncetm.org.uk/news/mastering-number-a-new-programme-for-early-primary-pupils/

Feedback Policy.
Contribution towards this.

Times Tables Rockstars and To-what-extent-does-technology-enhance-the- 1,2,3

Numbots packages to develop | acquisition-of-times-table-knowledge-and-the-

fluency. fast-and-accurate-recall-of-times-table-facts.pdf

£200

HFL Reading Fluency Project EEF: +6 months (Reading Fluency Interventions) 1,2,3
Targeted

support to develop fluency, | pee poning Fluency

accuracy, and comprehension

in reading. Improved

reading fluency and https://www.hertsforlearning.co.uk/teaching-

confidence among struggling and-learning/research-projects/english-

readers. research-projects/ks2-reading-fluency-project

Free program through Bedford

Borough but YARC costs and

cover costs

SALT (Speech and Language EEF: +6 months (Oral Language Interventions) 1,2,3

Therapy)- Specialist support

for children with identified

language needs - Enhanced

communication skills and

improved access to the

curriculum.

Developing an effective EEF: +6 months 1,2,3

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £4166.25

Activity Evidence that supports this approach Challenge
number(s)
addressed

Specialist Music Teaching EEF: Arts Participation (+3 months) 2,4,6,7

Weekly music lessons to build | Students with the highest involvement in the arts, including

creativity and confidence. minority and low income students performed better in school

Improved and stayed in school longer (NELS Longitudinal Survey,

engagement, creativity, and 25,000 pupils over 10 years).

well-being among pupils.

Contributions towards this. https://musiceducationworks.wordpress.com/category/3-

benefits/academic-achievement/
Outdoor Learning Instructor EEF: Outdoor Learning (+4 months) 2,4,6,7

Outdoor learning sessions to

develop teamwork and

problem-solving - enhanced

social skills, resilience, and

connection to nature.

Contribution towards this.

Fully Funded Cultural Trips EEF: Cultural Capital Development 2,4,5,6,7



https://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
https://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
https://viridis-schools.co.uk/wp-content/uploads/2019/03/To-what-extent-does-technology-enhance-the-acquisition-of-times-table-knowledge-and-the-fast-and-accurate-recall-of-times-table-facts.pdf
https://educationendowmentfoundation.org.uk/news/eef-blog-shining-a-spotlight-on-reading-fluency?utm_source=/news/eef-blog-shining-a-spotlight-on-reading-fluency&utm_medium=search&utm_campaign=site_search&search_term=reading%20fluency
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://www.hertsforlearning.co.uk/teaching-and-learning/research-projects/english-research-projects/ks2-reading-fluency-project
https://musiceducationworks.wordpress.com/category/3-benefits/academic-achievement/
https://musiceducationworks.wordpress.com/category/3-benefits/academic-achievement/

Funding for trips to museums,
theatres, and other cultural
venues. Broadened horizons,
enriched vocabulary, and
enhanced cultural
understanding.

Up to £80 per pupil premium
child each academic year.

Work to improve attendance,
including parent workshops
and guidance.

Embedding principles of good practice set out in the DfE’s 4,5
advice. Working together to improve school attendance -

GOV.UK

Funded Home Learning
Books £20 per child per year

Contribution towards school
uniform

£50 per child per year

Develop metacognition and
self-regulation strategies,
using Zones of Regulation
and Teach Like A Champion
strategies

£

EEF: Metacognition and Self-regulation - +7 months 2,4,7

Total budgeted cost: £16665

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Headline Data:

Measure (Summer Term 2025):

% and pupil number:

Notes:

Attendance All: 95.4% National 94.8%

Not Disadvantaged figure- 95.6%
Attendance PP: 94%
EYFS GLD All: 63% (22/26 pupils) Not Disadvantaged figure - 69%
EYFS GLD PP: 25% (1/4 pupils) Only 4 pupils eligible for Pupil

Premium in our EYFS Cohort.

Year 1 - Phonics Check All:

83% (10/12 pupils)

National 80%
Not disadvantaged figure — 100%

Year 1 Phonics Check PP:

0% (0/2 pupils)

Year 1 Reading. Writing, Maths at
Expected Standard or higher All:

Reading — 83% (10/12 pupils)
Writing — 50% (6/12 pupils)
Maths — 83% (10/12 pupils)

Not disadvantaged figures:
Reading — 100% (10/10 pupils)
Writing — 60% (6/10 pupils)
Maths —100% (10/10 pupils)

Year 1 Reading, Writing, Maths at
the Expected Standard or higher
PP:

Reading — 0% (2/2 pupils)
Writing — 0% (2/2 pupils)
Maths — 0% (2/2 pupils)



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

Year 2 Reading. Writing, Maths at Reading — 73% (13/18 pupils)

Expected Standard or higher All: Writing — 56% (10/18 pupils)

Maths - 61% (11/18 pupils)
Year 2 Reading, Writing, Maths at Reading — 100% (4/4 pupils) Not disadvantaged figures:
the Expected Standard or higher Writing — 100% (4/4 pupils) Reading — 64% (9/14 pupils)
PP: Maths — 100% (4/4 pupils) Writing — 43% (6/14 pupils)

Maths - 50% (7/14 pupils)

Contextual Considerations

Before interpreting outcomes, it is essential to recognise the significant contextual factors that affect data reliability
and cohort trends:

e Verysmall cohortsizes (e.g., 4 PPin EYFS, 2 PP in Year 1, 4 PP in Year 2) mean that each pupil represents a
large percentage shift.
o  One pupil can represent 25-50% of outcomes, so caution is needed when drawing conclusions.
e High SEND profile and multiple vulnerabilities:
o Many PP pupils are also SEND or EAL, often with significant additional barriers such as speech &
language delay, SEMH needs, or poor attendance.
o This makes comparative analysis with non-disadvantaged cohorts less meaningful.
e Admissions patterns:
o New or expanding schools often attract pupils mid-phase with existing gaps or vulnerabilities,
disproportionately affecting PP data.

These factors mean the data should be used primarily to identify themes and adjust provision, rather than to make
statistical comparisons with national averages.

Headline Strengths and Positives
1. Attendance is above national for all pupils

e All pupils: 95.4% (nat. 94.8%).
e Although PP is slightly lower (94%), it is still broadly in line with national.
e Attendance systems are starting from a strong position.

2. Year 1 and Year 2 show strong outcomes overall

e  Year 1 phonics: 83%, above national (80%).

e Year 2 PP outcomes are exceptionally strong:

Reading 100%

Writing 100%

Maths 100%

PP pupils outperform non-PP in every subject.

This suggests strong early intervention for this specific cohort.

O O O O

3. Non-disadvantaged pupils are achieving well

o ND outcomes are consistently strong (e.g., 100% Reading & Maths in Year 1), indicating that core teaching,
curriculum quality, and assessment systems are secure.

4. Some evidence of effective use of interventions



e Strong Y2 PP outcomes suggest targeted support, early intervention, and smaller class sizes have had a
positive impact.

Key Areas for Development (PP Focus)

The small number of current pupils eligible for Pupil Premium and the impact of multiple vulnerabilities should
be considered.

1. EYFS PP outcomes are a significant concern

e Only 25% PP achieving GLD (1/4 pupils).
e  This suggests a need for:
o Stronger early identification
o High-quality language development
o Increased parental engagement
o Strengthened early reading and communication pathways.

2. Year 1 PP outcomes show early gaps

e PP: 0% expected in Reading, Writing, Maths and 0% in Phonics.
e  This suggests barriers in:
o Early phonological awareness
Language skills
Access to early reading athome
Attendance and engagement
Likely SEND/EAL overlap

O O O O

This cohort should be prioritised for intensive, structured, catch-up intervention.
3. Attendance for PP is lower than non-PP

e  While broadly favourable compared to national, the school must focus on:
o Reducing persistent absence
o Strengthening family support
o Addressing multiple vulnerabilities impacting attendance.

4. Variability across cohorts

e Large gaps between PP and non-PP in Y1 contrast sharply with Y2, where PP outperform ND.
e Thisinconsistency reflects:

o  Small cohort distortion

o Differing levels of SEND within each PP group

5. Need to embed assessment tracking in school:

e Systems are still embedding; the school needs:
o Robustbaseline assessments
o Moderation processes
o Regular pupil progress reviews
o Aclearintervention cycle

Key Themes Emerging



Theme 1: Early Years and Year 1 require the most urgent support

e Earlyreading

e Early language

e Parental engagement

e Earlyintervention fidelity

e SEND-informed adaptations

Theme 2: PP pupils with multiple vulnerabilities are most at risk
e High SEND / EAL overlap
e Social disadvantage
e Low-level literacy environments
A graduated response and strong multi-agency / pastoral support will be essential.
Theme 3: Whole-school strategies are working for many pupils
e Quality First Teaching appears strong (seen in ND outcomes).
e However, PP pupils are not consistently benefiting — signalling that adaptation, scaffolding, and targeted
support need strengthening and /or pupils with SEND.

Theme 4: Data reliability is limited

e Very small cohorts mean patterns may reflect individual needs rather than systemic issues.
e A morereliable picture will emerge over the next 2-3 years as the school grows.

Conclusions for the PP Strategy
Priority Areas

Boost early reading and phonics outcomes for PP (EYFS & Y1)

Strengthen language development (oral language priority)

Enhance attendance systems for the most vulnerable

Improve targeted interventions, especially linked to SEND/EAL needs

Ensure Quality First Teaching adaptations are consistently applied across classrooms

agrobd-=

Positive Levers to Build On

e High overall attainmentin Y1 & Y2

e Exceptional PP outcomesin Y2

e  Strong attendance foundations

e Emerging strength in reading and phonics teaching
e  Strong culture building in a new school environment

Intended outcome | Success criteria Progress Towards this after the first year:

Academic Success | Pupils meet or exceed age- |Variable academic success (attainment) —a strong foundation to

for All related expectations(ARE) [start from but high SEND needs in the school are contributing to
in reading, writing, and lower % of children working at age related expectations or
maths, with closing higher. Small pupil numbers can skew this data so careful
attainment gaps. Where consideration is given to this.

pupils do.not achieve ARE, ||nterventions have been successful and in- year data has show
progress is at leastgood.  |nositive impact of these.

10



Clear records to show
that all pupils working
below age-related
expectations are included
in suitable interventions.

Impact of interventions is
measured and evaluated.

Interventions are discussed in pupil progress meetings and are
logged on a shared spreadsheet. Next steps here include
ensuring a more robust assessment / evaluation of the
interventions.

Multiple vulnerabilities are also impacting results — 4/5 pupils in
the school who are disadvantaged and not meeting age related
expectation have an identified additional vulnerability (either
SEND need or no English on entry). The other 5 disadvantaged
pupils are meeting age related expectations.

\Writing is a clear area for development. Many children started
at the school below age related expectations in all areas —
reading and maths have shown rapid progress but writing has
been slower to see an impact. Next steps here are to ensure
training / CPD for staff in regards to the teaching of writing and for
the writing overviews to be strengthened. Advice from the
Writing Framework has been implemented - focusing on basic /
key skills.

Readingis Pupils develop fluency, Clear and robust systems for the teaching of phonics has been
Prioritized comprehension, and a love |quickly established. Interventions linked to this have also
for reading; pupils achieve |contributed to strong results in our first year of phonics
or exceed reading age outcomes. Unfortunately, this data can quickly change with the
expectations. Where addition of new pupils who arrive below age related expectations
pupils do not achieve ARE, |in cohorts with spaces. Phonics data was above National for
progress is at least good. 2025.
All children will read to an  |Steps have been taken to increase the time that adults can hear
adult regularly. children read in school.
Pupil Voice - Children will |Pupil Voice — we will take part in the next National Literacy Trust
talk positively about survey to gain a fuller picture of attitudes and behaviours toward
reading. Literacy amongst our pupils. Pupil voice will also be developed
Reading data will be at further as part of our development in subject leadership.
least in line with National [The new school building included a well-stocked, inspirational
Data or above. library space and all classrooms have their own individual
The school environment  [reading areas with books bespoke to their year group.
will show how reading Phonics resourcing remains strong and a grant from the English
has been prioritised. Hub was utilised to ensure a strong set up.
Involvement in the
National Literacy Trust
Survey and resources.
Improved Attendance improves to at |Attendance in not currently at 98% but we will continue to work
Attendance least 98%, with reduced towards this. Strong links with the Local Authority have been
persistent absence. made and attendance is tracked carefully and robustly
Attendance willriseto at  |[throughout the year. The Headteacher meets weekly with the
least 98% or higher. attendance officer and interventions such as meeting with
Attendance policy flow parer_lts and offering additional support is offered as q.ul.ckly as
chart and interventions will possible. Early Help and Team Aroun.d.the School Clinics have
. been accessed to further support families. Letters to
be putin place where any .
child has poor attendance. 9ommunlcate attendance conce.rns are sent out regularly and
fines are always issued where this meets the threshold.
Exemplary Quality All teaching is consistently |QFT remains a priority as part of the school development plan.

First Teaching (QFT)

considered to be good or
outstanding; teachers
receive regular CPD.
Senior leader monitoring is
robust and can accurately
identify areas for

CPD is well-planned and offers a good combination of strategic
input balanced with reactiveness to monitoring.

Senior Leader monitoring quickly identifies areas of need.
Capacity has been improved through the addition of an EYFS
Lead post which has helped to strengthen leadership in this area.
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improvement and acts
quickly on this.

Great Teaching Toolkit
and Teach Like A
Champion Strategies are
used as part of training.

Staff Voice to show that
teachers are finding
training valuable and they
have an opportunity to
express their views for
further developments

A clear and structured
Continuous Professional
Development Plan (CPD)
plan that has a strategic
overview but also adapts
to new issues.

Staff have worked relentlessly to ensure that QFT is excellent.
They contribute fully to training sessions and implement
strategies discussed in these sessions.

The SENDCO has provided support for teachers in regards to
scaffolding and differentiation.

The priority in our first year of opening was a focus on English and
Maths. Now in our second year, there is a greater focus on
foundation subjects, ensuring that current literature such as the
Ofsted Subject Reviews are taken in to consideration.

Extensive support is available in terms of subject associations
etc and subject leaders are beginning to use their advice more
robustly to improve teaching and learning in these areas.

High quality, external training is also accessed. In our firstyear,

Read, Write, Inc, Herts for Learning, the local Maths and English

Hubs, CLPE and Music Hub provided training, development and
auditing opportunities that have supported our judgement of the

teaching and learning and helped to shape the next steps.

For our second year of operation, we remain committed to
working with those organisations and have also planned training
from Mary Myatt.

Support from the Kingsbridge Educational Trust is greatly
appreciated and the school improvement offer in place ensures
thorough evaluations of the teaching and learning and advice
around next steps.

Cultural and Social
Enrichment

All pupils access
extracurricular activities,
including music, arts, and
outdoor learning. All pupils
experience a range of trips
and visits throughout the
academic year to support
their curriculum learning
and also to develop
cultural capital.

There are a range of clubs on offer at Willow Grove but uptake is
sometimes lower than we would like. We have worked with a
number of external providers as well as providing some
opportunities in-house — whilst we are so small, this is crucial if
we are to be able to offer enough opportunities for our pupils.
Free places are offered for pupils eligible for Pupil Premium or to
those who have social services support but parents often do not
take up this offer. In Autumn 2 2025, 57 places were taken up
(out of 100 pupils) but some children within that figure are in
multiple clubs. This means that around half of our pupils are not
accessing clubs and we aim to increase participation.

Trips and visits are planned out, with links to the curriculum and
progression / ambition of trips considered. The cost of coach
hire is a hindering factor and voluntary contributions are not
covering the costs. This needs to be considered and the
overview is currently being updated to reflect prioritisation of
trips balanced with covering the costs. Staffing capacity is also
an inhibitive factor — with high SEND needs across the school
making adult supervision for trips difficult to manage. We are
exploring opportunities for trained volunteers etc to support us
with this and ensure that the trips can go ahead.

When planning clubs and trips, we are giving due consideration

to developing cultural capital as this can be lacking for our
disadvantaged pupils.
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Enhanced Oracy
and Vocabulary

Improved vocabulary and
confidence in speaking,
with a focus on Tier2and 3
vocabulary. Oracy is
embedded within the
curriculum and developed
at every opportunity.

This remains an area for further development in the school. We
have been reluctant to introduce explicit oracy instruction as we
believe this should be woven through everything that we do but
we are evaluating how this can be done with more consistency,
precision and strategy. Likewise, with vocabulary instruction,
we are looking at ways to ensure that this is a core part of
learning in every subject rather than relying on standalone lists,
words of the week etc which offers limited long term benefit.

Strong Parental
Engagement

Parents feel supported,
evidenced by increased
attendance at school
events and positive survey
feedback.

Parents’ Voice — parents
feel supported by the
school.

Workshops in each year
group to support parents to
help their children at
home.

Our most recent parent survey was overwhelmingly positive and
showed strong relationships are being built between home and
school. 55 parents responded (out of 100 pupils but some
families have more than one child) — our aimis to have 100%
participation in the surveys to gain the most accurate picture
possible.

Workshops have supported families to have a better
understanding of what their children are learning in school -
uptake has improved but s still low despite trialling different
times of the day etc. We have also made the workshop
presentations available to parents (emailed out).

Attendance at other events is strong — we are thinking about how
we can use some of those opportunities to also give key
messages and improve engagement from a learning perspective.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous

academic year.

Programme

Provider

Maths Mastery Programme

NCETM / Enigma Maths Hub

Times Tables Rock Stars / Numbots

Maths Circle Ltd

Reading Fluency Project

Herts for Learning

Essential Maths

Herts for Learning

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information: How our service pupil
premium allocation was spent last academic year
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The impact of that spending on service pupil premium eligible pupils

Further information (optional)

Use this space to provide any further information about your pupil premium strategy. For example, about your
strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged
pupils that is not dependent on pupil premium funding.
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